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ORCHARD HILL COLLEGE OVERVIEW 
 
Orchard Hill College is an outstanding college and continues to be so. The College 
provides outstanding opportunities for learning and meeting the needs and aspirations 
of our students and communities. The College continues to respond to local 
community needs, working closely with Local Authorities. During 2017/18 we have 
extended our Hillingdon Hub (Wyvern House Centre) and created vocational 
opportunities for our Wandsworth students at our Nightingale Vocational Centre and 
Green Man Centre in Camberwell. 
 
Our programmes have been designed to help each student to achieve their aspirations 
and goals, whilst developing their skills and talents to become more independent in 
their lives in the future. The College is a busy, vibrant place to work and study. 
 
The majority of our students attend our full time course, Building Skills for 
Independence (BSI), which is a specialist Post 19 programme for students with 
complex, profound and severe learning difficulties and/ or disabilities. Numbers on this 
programme have grown from 169 in 2015/16 to 202 students in 2017/18, a 17% 
increase. 
 
During this period the College has continued to strengthen its offer, providing a 
broader range of work-related learning. The Workstart programme comprises 
Traineeships, Supported Internships and Into Work. These programmes provide 
opportunities for students to gain relevant qualifications and work experience and to 
define their ambitions for the future. They are open to students who have experienced 
barriers to learning, including young people who are NEET as well as students with a 
learning difficulty. A significant cohort of our students also have associated and 
challenging behaviours aligned to their disabilities. Outcomes have been positive for 
our Workstart programmes: overall retention was at 93%, with 89% of students on 
Workstart programmes progressing into work and the remaining 11% into education. 
 
The College has also expanded its staff development offer, obtaining validation to offer 
the Diploma in Education & Training (DET) with Canterbury Christ Church University. 
The College is the only delivery partner to offer the SEND specialist pathway and 
interest in this specialism has been strong. The first cohort of students  graduated in 
June 2018, with external applicants as well as those drawn from across Orchard Hill 
College & Academy Trust (OHC&AT). Going forward, we intend to grow the Training 
School to offer further specialist CPD to external providers as well as within the 
Orchard Hill College and Academy Trust family. 
 
In May 2018 the College, approved on the RoATP register, commenced delivering 
apprenticeship programmes in Health and Supporting Teaching and Learning as part 
of the staff development offer. Eighteen apprentices are on programme and are 
making good progress, applying the knowledge gained to their work in a specialist 
college or school environment. As the programme only started in May, termly reports 
are being provided and a summary of progress to date is provided in Appendix 2.  
 
Launched in 2015, the Digital School has come a long way in a short period of time 
and our students continue to change the way technology and education interact to suit 
both special and mainstream educational needs. Orchard Hill students deliver digital 
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workshops to the local community, produce e-zines, make short films and broadcast 
live radio shows. September 2017 saw the launch of our community digital radio 
station, Pod Radio. In collaboration with the London Mayor’s office, Institute of 
Imagination and the Lego Group, the Digital School hosted an event exclusively for 
OHC&AT pupils and students at the beginning of the spring term. The Digital School 
continues to offer work placements to students across the Trust and the College at 
Quadrant House.  
 
The Principal/CEO and Senior Leadership Team (SLT) continue to make a regional 
and national contribution to government and advisory groups, influencing policy for the 
benefit of all students and the wider community. The Principal is a member of the 
London Councils Young People Education and Skills Board, as well as the London 
representative for SEND for the London Implementation Group. The Director of Post 
16 Partnerships is a member of the NatSpec national committee. In addition, the 
Director of Learning Support for the College is a member of the AoC Prevent Pilot 
Board and the Sutton Local Safeguarding Board. OHC&AT’s Executive Head (Quality 
& Development)/Deputy CEO has been an Ofsted badged inspector and there are 
other colleagues within OHC&AT currently inspecting Learning and Skills.  
 
The College celebrates students’ achievements throughout the year, culminating in a 
high profile awards ceremony and prom which in July 2018 was held at the prestigious 
Epsom Downs executive racecourse suite, with the Mayors of Sutton and Kingston 
along with other dignitaries sharing in their achievements. There are frequent visits by 
MPs and the Mayors of Southwark, Kingston and Sutton to key themed events.  
 
On 1st October 2015 the College established itself as an independent charitable 
company, having previously been a maintained provider under London Borough of 
Sutton. The change to charity status has allowed greater flexibility to ensure that   
relationships with funding bodies, local authorities and other stakeholders, as well as 
students, parents and carers, are carefully tended to ensure continuity of provision for 
our students and families. 
 
Following the change to charity status, the College applied and was approved as an 
independent provider under Section 41 of the Children and Families Act 2014. 
 
Orchard Hill College continues to sponsor Orchard Hill College Academy Trust, which 
supports the development of high quality educational provision for children and young 
people with additional needs, including complex special needs. During the period 
under discussion three new schools have joined the Trust. The addition of these 
schools has enriched the skills and knowledge base of both and strong co-working 
relationships have been forged with the College. Working as a group has enabled the 
College to share good practice and to gain from the knowledge and expertise of our 
colleagues in the academies and to support smoother transitions for the students who 
are moving from school to college. 
 
In January 2018 the College strengthened the geographic hubs to use the expertise 
from College centres and Academies to further improve and align curriculum and 
practice in order to smooth transitions for our students. Students will continue to 
benefit from the preparation for adulthood and outcomes related to work, living and 
community. The step from academy to OHC will be more seamless by greater 
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curriculum alignment, more coherent planning and oversight, shared practice and 
expertise of staff. 
 
This is amplified by the diagram below showing the OHC centres in red. 

 
OHC programmes are run from seven specialist centres within the hubs: 
 

 Camberwell (Lomond House) 

 Hackbridge (BedZED) 

 Kingston (Beaconsfield) 

 Hillingdon (Wyvern House) 

 Wandsworth (Vocational Centre sited within the grounds of Nightingale 
Community Academy) 

 Carshalton (Vocational Progression Centre – VPC – located on the main 
campus at Carshalton College, enabling us to share good practice and support 
progress into a mainstream FE college as appropriate) 

 Quadrant House, Sutton students attend the Digital learning school and work 
alongside the support services for Orchard Hill College and Academy Trust. 

 
Within these centres, students access specialist equipment and facilities to support 
the development of communication and basic skills, home and community living and 
a range of work related skills. The College continues to develop excellent links with 
over 80 employers and community based programmes; this provides outstanding 
progression into local support living schemes, supported employment and 
volunteering, and Further Education and Adult Community programmes.  
 
In addition the College will have the use of Garrett House, a detached three bedroom 
property. This will be used as a training area for independent living skills and Green 
Man Zone community centre in Camberwell. 
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Overview of Provision 
 
Three Year Trends – Enrolments and Retention 
 
 2015/16 

Student 
Numbers 

Retention 2016/17 
Student 
numbers 

Retention 2017/18 
Student 
Numbers 
 

Retention 

BSI full time  
 

169 96% 188 96% 202   98% 

BSI part time 3 
days per week  

14 93% 19 100% 3  100%  

EFA 
study/programmes 
Traineeships 

4 100% 1 100% 6  100%  

Into Work  
 

45 100% 51 98% 31  87%  

RARPA part time 54 90% 45 100% 58 95%  

SFA Traineeships 14 94% 10 80% 5 80%  

Overall number of 
students and 
Retention 

300 95% 314 97% 304  96%  

 
Apprenticeships 
 

  - - 18 100% 

 
The College works with students with a range of additional support needs in relation 
to autistic spectrum disorder, emotional or behavioural challenges, physical 
disabilities, visual or hearing impairments, as well as those with medical needs, mental 
health issues and those with English as an additional language. Many students 
communicate using a range of strategies, both verbal and non-verbal, including the 
use of alternative and augmentative communication and assistive technology. In the 
last two years the College has further expanded its moderate learning difficulties 
(MLD) and challenging behaviour (CB) provision to include high needs students 
progressing onto bespoke traineeship and Into Work programmes.  
 
Courses offered at Orchard Hill College 
 
The College provides every student with a range of bespoke programmes, reflecting 
their personal aspirations and individual learning objectives, leading to pathways into 
work (voluntary/sheltered/paid including apprenticeships), into FE/adult learning, 
active engagement with the community, the development of health and wellbeing and 
future progression to supported living. The College also works in close partnership 
with parents, carers and extended families to ensure that collaborative goal setting 
takes place and that all students reach their full potential within these courses. 
 
These were the courses offered to students in 2017/18: 

 



 

5 

Pre-entry Link courses for SEN students at local special schools or placements 
(16-19+)  
 
School Links Pathways: the College offers a range of opportunities to prospective and 
new students from local special schools or colleges. Throughout the year, Orchard Hill 
College runs ‘Access to College’ link days, open afternoons and Student Assessment 
days. All these activities aim to successfully prepare and support students for their 
transition into College.  
 
Building Skills for Independence pathways (19-25) 
 
Building Skills for Independence (Entry 1) 
Building Skills for living, learning and work (Entry 2-3 foundation level) 
 
The majority of full time students at OHC attend the BSI course. These programmes 
have been designed for school leavers and young adults on High Needs/Study 
Programmes cohorts accessing adult entry continuum levels, who need a significant 
level of support within a college environment. These programmes are full time (but can 
be accessed part time) and have been designed to enable students in developing the 
following core learning skills:  
 

 Communication, English and language skills 

 Maths, problem solving and thinking skills 

 Shared living skills in the home and community  

 Extending healthy living, wellbeing and interacting with the wider world 

 Progressing to education and further training 

 Developing work, enterprise and community contribution skills in vocational 
contexts 

 Orientation, movement and mobility in the community  

 Managing behaviour and developing resilience   

 Personal, social and emotional development  

 Improving my learning 

 Using ICT skills through accessible technology   
 
All these programmes are linked to achieving and developing these skills in local 
external schemes, groups and employment areas, with vocational accreditation on 
offer. Students have the opportunity (where it is appropriate, meaningful and beneficial 
to moving students on) to gain either accredited basic and vocational skills 
qualifications (through Ascentis) or in-house RARPA certification within a life and 
healthy living skills programme. In partnership with other local health and wellbeing 
and specialist art club providers, the College also offers an enrichment programme 
giving students an opportunity to take part in social, creative and leisure based 
programmes across their communities. 
 
Students generally stay for three years on these programmes and the College has 
developed a range of successful local transition services supporting adults to move on 
in collaboration with a range of organisations, including local employment, Adult and 
Further Education, living, housing and community services. 
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Specialist learning programmes (16-23+) – Workstart 
 
Orchard Hill College also offers the following specialist programmes to support high 
needs students with challenging behaviour and/or who may be NEET to move on from 
College:  
 

 Into Work Programme (adapted pre-traineeship): This is a course aimed 
particularly at severe learning difficulties (SLD) and moderate learning 
difficulties (MLD) high needs students from further education colleges who need 
more support around developing wider skills for work and improving maths and 
English. Students on this course do not take a formal exam but complete an 
Ascentis portfolio-based qualification supporting progress to work placements, 
volunteering exchanges or community enterprises. This course also provides 
students with access to supported living programme opportunities in their 
respective boroughs, as well as using student Personal Assistant (PA) support 
to develop local community and employability projects if work is not possible. 
 

 Adapted traineeship programmes for students with additional or high needs: 
The College has developed its range of specialist employability courses for 
students who typically have high needs with challenging behaviour or who may 
be NEET. The course focuses on providing students with the opportunity to 
develop maths, English and communication skills, alongside gaining key 
employability skills through work placements in areas such as hospitality and 
catering, administration, retail, IT and caring. Students have the opportunity to 
achieve qualifications in English, maths and employability. They are well 
supported by a team of job coaches. 

 
Part time community and social programmes  
 
These are short community based programmes focusing on social and enterprise 
skills, and are mainly offered in the evenings and during holiday periods. 
 
Teaching, Support and Leadership teams at Orchard Hill College 
 
To support the Senior Leadership Team to provide students with best quality, there is 
a multi-disciplinary team comprising curriculum staff, Workplace Managers and Job 
Coaches, nurses, therapists and digital learning. This team is supported by operational 
staff within the College such as Human Resources, Facilities, Finance, MIS and IT. 
 
Self-assessment process in Orchard Hill College 2017-18 
 
The annual self-assessment report (SAR) report is a summary of ongoing self-
evaluation feedback (SEF) that takes places across the College over the full academic 
year (September 2017-July 2018). 
 
The self-assessment process can be broken down in the following way: 
 

 All Orchard Hill College teaching, additional support and operational managers 
provide centre monitoring reports on key areas of progress and development 
made within learning achievement, teaching and support each term. These feed 
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into OHC SLT’s monthly quality assurance reports submitted to the Local 
Governing Body. 

 There are also meetings during the term with each section in the College, 
including students, teaching and support staff, specialist therapy and nursing 
staff, operational support staff, managers and governors. To ensure all centres 
are part of this process the College also holds cross-college INSET events  
focusing on assessing progress and future action planning. 

 Additional information for self-evaluation is also gathered through the 
monitoring of student and partnership feedback, and other stakeholder 
meetings. References to Orchard Hill College external verification (EV) 
monitoring reports and awarding body moderation findings for 2017-18 are also 
included. 

 Governors are a key part of the ongoing self-evaluation and validation process 
and in 2017-18 this involved holding specific portfolio meetings with senior and 
centre managers, visiting and observing teaching and centre monitoring 
processes, taking part in student walks and reviewing student files and case 
studies to better understand student journey experiences.  

 At the end of the year, key findings from this process are summarised and 
analysed by the SLT team and presented to the Executive Senior Leadership 
Team validation panel in July and October. 
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Summary of SAR grades  
 
Key areas Grade  

 
Effectiveness of leadership and management  
 

1 
 

Quality of teaching, leading and assessment  
 

1 

Personal Development, behaviour and welfare of students 
 

1 

Outcomes for students 
 

1 

 
 
 
Effectiveness of Leadership and Management  Grade: 1 

 
Strengths 
 
OHC Senior Leadership Team (SLT) continues to ensure that it offers both high needs 
and Workstart students (including Traineeship students with specific and complex 
learning difficulties) an excellent range of teaching curriculum opportunities, facilities 
and resources that are supporting students’ progress into work, voluntary work, further 
learning, independent/supported living and active and meaningful engagement with 
their local communities  
 
Leaders and managers ensure effective cross-College management of students’ 
programmes, resulting in students progressing from key starting points and reaching 
key curriculum targets in and out of College. In 2017-18, 96% of BSI full time students 
on the College’s high needs programme were able to achieve key targets related to 
key adult pathway areas, whilst also showing they can generalise skills in key external 
outcomes areas linked to EHCPs and wider life goals. There were excellent links 
developed across centres to support these students to progress, with over 80 
employability, community supported and assisted living organisations supporting them 
during the year. The impact has been significant with 51% progressing to work, 24% 
progressing to community based programmes, 21% increasing their independent skills 
and/or moving to independent living and 4% progressing to FE colleges.  
 
Within the specialist Workstart programmes, progress has been strong, with staff 
supporting students to successfully gain work placements, achieving employability 
accreditation and progressing maths and English skills above previous levels. On 
leaving these programmes, leaders and staff teams have successfully supported 89% 
of students to progress to work and 11% into education. 
 
In 17/18 there was good development within OHC’s vocational offer. Skills 
development with relevant qualifications were achieved in the following areas: 

Horticulture, Motor Vehicles, Construction, Hair and Beauty, Catering, Animal Care. 

Students are now able to develop these skills in external vocational placements. 100% 
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of students accessing the vocational offer achieved a relevant unit or qualification 

aimed at supporting them to progress into work. 

To reflect the widening links between the College and OHCAT schools, OHC has 
moved its leadership and management structure towards a regional model to better 
support students, transitions, staff and resources. Senior Leadership Team monitoring 
has found that this differentiated model of senior management is also proving more 
effective in coordinating the different range of student cohorts with its staff centre 
managers and academy heads. In 2017-18 the Principal continued to oversee the 
management of the College, ensuring leadership mentoring and succession planning, 
alongside a Deputy Principal responsible for teaching and learning and two Assistant 
Principals overseeing Safeguarding and Outcomes, Assessments & Placements 
respectively. Following discussion with College governors in 2017-18, the role of Head 
of College was recruited to commence in 2018, working closely alongside the 
Principal.  
 
Leaders and managers promote and support high standards of teaching, learning and 
support across all courses, centres and within staff teams. Using a termly teacher 
evaluation monitoring system (TES) that incorporates learner walks and visits to 
community links along with observation of teaching and work scrutiny, there have been 
key improvements across centres in the quality of programmes being offered. For 
example, teaching continues to be typically 87% good or better with a typical rating of 
grade 2. Observers have noted the impact for individual students of improvements in 
resources, planning and the assessment of progress in different cohorts within 
classes, with innovative use of digital learning and an effective marking scheme 
supporting students to recognise progress. Leaders and managers continue to embed 
highly effective tracking systems that see students achieve and progress across 
centres. 95% of students on high needs programmes achieved accredited learning 
units which were relevant to their individual EHCP and life goals and 96% achieved 
individual targets linked to progressing independent skills in the home, community and 
wider community schemes.  
 
Support within teaching teams for students with challenging behaviour and those 
accessing work is effectively managed by staff teams with internal and external 
monitoring showing good or better in the majority of sessions. Internal and external 
audits have been particularly complimentary around the management of off-campus 
learning links to moving students on. Leaders, managers and teaching teams 
coordinate work placements effectively, personalising transitions and collaborating 
with employers and community managers to make sure students are learning the skills 
they need to sustain membership of community schemes or find a position within the 
workplace.  
 
Embedding inclusive themes and student voice within the curriculum is a strength, with 
observers highlighting the excellent links and range of cross-College programmes 
supporting students to show an understanding of different cultures and practically 
explore British values in local community schemes and events. In 2017-18, all centres 
took part in community events, which has resulted in students having a more active 
role in local campaigns, wellbeing schemes and social networking opportunities. There 
have also been some outstanding examples of how students have worked with local 
partners to promote the role of people with disabilities within their local communities 
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e.g. delivering Makaton training and special needs awareness to Metropolitan Police 
officers in New Malden. 
 
The ‘Prevent’ duty policy and procedures are detailed, particularly in view of the 
vulnerability of the College’s student group. Staff have received training on the 
prevention of involvement in extremism and radicalisation and use this effectively to 
develop students’ understanding. There are limited national resources available for 
our cohort, so the College has developed a range of digital and other resources which 
we have shared with other colleges. The College’s Director of Learning Support has 
also directly contributed to the national development of anti-extremism resources 
tailored to students with more complex learning difficulties, through her involvement 
with the Prevent Board. 
 
Through the ‘Feel, Think and Keep Safe’ curriculum, leaders have led on the 
development of community partnerships to support students’ understanding of key 
safeguarding themes in their local areas. The impact on student learning has been 
very positive, with SLT and external advisors in sessions on and off campus noting 
improvements in the way safeguarding themes are broken down and linked to real life 
experiences of dangers in the outside world. The College’s Sharespace system (an 
adapted social networking facility developed in-house by the Digital School) offers an 
innovative approach for students to explore key safeguarding dangers. 
 
The College provides effective training and mentoring programmes for staff. Staff 
feedback is positive and recognises the impact of bespoke training against key 
development areas from TES monitoring which resulted in achievement against quality 
targets/appraisal targets. 100% of staff undertaking the Diploma in Education & 
Training (DET) teacher training programme graduated successfully. There continued 
to be very strong partnership working between teaching and specialist teams 
(including therapy, nursing and job support) that ensured students receive excellent 
levels of support in and out of College and effective collaboration on health-related 
targets. The College also continues to make good use of OHC&AT Innovation Hubs 
and the Peer Review Development (PRD) group forum supporting the sharing of good 
practice. 
 
The College leaders and managers ensure there is excellent support across teams to 
help students progress. In 2017-18 centres delivered a tutorial programme that 
provides highly personalised and differentiated support to help students move on in 
their communities and explore further opportunities focusing on work, living 
independently in their communities and following healthy lifestyles. Relationship 
management with our local authorities has been strengthened e.g. the College 
provided input to the Ofsted SEND inspections in Sutton and Kingston. This has 
resulted in better solutions for meeting systemic challenges together e.g. the College, 
in consultation with parents and local authorities, reviewed not only the offer but the 
delivery days and times, and feedback has influenced the programmes and delivery 
times for 2018-19. 
 
Through feedback evenings and reviews, parents have consistently highlighted how 
well they feel the College is managed, how effective its programmes are in moving 
students on and how well students are prepared for their next steps. In the student 
survey in July 2018, students were extremely positive about their College experience,  
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99% of students responded positively to the question “Do you like how your classroom 
staff support you?” and 98% of students felt “they were doing well at College”. One 
student stated,  
 

‘I am doing very well at college. I am communicating much more with the staff so 

they can understand me better and I am able to manage my behaviour college in the 

community. Now I am able be focused for longer periods of time. I am also becoming 

more and more independent needing less support from the staff’. 

 
The College operates robust safeguarding monitoring systems with care plans and 
risk assessments informing sessions. Where concerns have been raised, risks and 
welfare needs are well managed and timely. In September 2017, the College hosted 
an Ofsted stretch and challenge visit: inspectors found reporting systems, monitoring 
and embedding of safeguarding and inclusive themes in the curriculum to be highly 
effective. The College has made significant progress on the three key improvement 
targets set around partnership working and communications between local authorities 
and College. Specialist support (particularly for students with challenging behaviour 
needs) is very well managed with teaching and specialist teams seeing key 
improvements in how students are reducing challenging incidents and learning to 
transition to new environments in safer ways with less support. There are termly 
safeguarding walks which are part of the lesson observation system. 
 
There remain effective and robust self-assessment systems used to support 
governance in the College. Governors are involved in monitoring of centres, taking 
part in themed visits, learner walks and attending key student and staff events. 
Information during the year has been made more accessible, leading to governors 
feeding back that they feel better informed on progress within the College. 
 
Governance of the College is carried out by the College Committee, which is a 
committee formed by the Charity Trustees. The Committee is responsible for setting 
the strategic direction of the College, providing challenge and support to the Senior 
Leadership Team, monitoring and evaluating key areas e.g. progress towards 
objectives, and ensuring accountability. The College Committee Governors have been 
appointed to ensure that the Committee has the appropriate skill set to carry out this 
role through a system of portfolio governance, assigning areas listed below to 
governors via skill matching: 
 

 Ethos, Vision and Strategy 

 Teaching and Learning 

 Finance and Resources 

 Health and Safety, Safeguarding and Child Protection 

 HR and Organisational Development 

 Business Development and Marketing 
 
As part of the portfolio governance arrangements, portfolio holders are also paired 
with members of College staff who meet three times each year, or more as required, 
to discuss progress and any concerns that may have arisen. As well as playing a key 
role in helping to develop and steer the vision and ethos, governors are also well-
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engaged with the life of the College. They visit regularly and undertake learning walks 
to test and verify the quality of teaching and student achievement. Governors receive 
assurance from external verification and commissioned reviews from relevant experts 
include Ofsted-trained reviewers. 
 
 
Areas for future development 
 

 Further support student progress in transitions from schools to OHC, increasing 
the alignment of curriculum and support between OHCAT feeder schools and 
OHC in each community hub. 

  
Strengthen transitions from school to College through reconfiguration of 
leadership within each community hub and through further engagement with 
LAs to support strategic alignment and improve communications. 

 

 Continue to develop the vocational curriculum, responding to student feedback 
to provide more choices for students to progress to destinations. 

 
 
Quality of learning, teaching and assessment Grade: 1 

 
Teaching, learning and assessment across Orchard Hill College is Outstanding. 
Typicality, derived from the College’s evaluation schedule, at July 18 across all 
courses and centres shows that 86% of teaching is at least good with 17% outstanding 
practice. This judgment is secure because the robust nature of the evaluation schedule 
allows the senior leadership team to triangulate through a variety of evidence bases. 
These include part announced and unannounced drop ins and learning walks 
conducted by members of the OHC&AT Executive Senior Leadership Team (which 
monitors and acts as College improvement planner), College Senior Leadership 
Team, governors, HMIs and Ofsted badged inspectors. In addition, student progress, 
including student attainment, progress towards outcomes and student achievement 
relevant to students’ starting points are all tracked across the year, resulting in a highly 
responsive tailoring of provision to enable students to achieve anticipated outcomes. 
 
An observation from the governor with teaching and learning portfolio stated “there 
was good evidence of planning and preparation of the session which had clear 
learning objectives relating to student’ destinations and targets”. 
 
 

Lecturer support case study 
 
This member of staff started working at Orchard Hill College as a 
learning support assistant in 2013, and within the year was promoted 
to senior teaching aide. During this period the staff member widened 
his skill set, demonstrating that he was able to support students with 
very complex needs, effectively lead sessions in the absence of the 
lecturer and complete paperwork to an outstanding level. He was keen 
to progress within the company and was therefore promoted to acting 
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lecturer in October 2017 on a mentoring scheme. The model used was 
a teaching and mentoring programme. This programme included 
weekly coaching and mentoring meetings and informal weekly 
observations to ensure teaching was to a good to outstanding level.  
 
At the beginning of the program he was being graded as 3a (requiring 
improvements). Observations highlighted that he required 
improvement in differentiation of resources and how to implement and 
use assessments in an effective way. After the initial observation an 
action plan was created in how to support him in improving his 
teaching; this plan incorporated SMART targets, time restraints and 
the support required. 
 
He has made significant progress in his teaching ability. He is able to 
support students with complex behaviour needs to access all areas of 
the curriculum, creating aspirational targets for them. 
 
The programme has been greatly beneficial for this staff member: he 
was promoted to a permanent lecturer in June 2018, gaining a grade 
2a in his last formal observation. 
 
He is now undertaking his DET course, which will continue to develop 
the theory behind teaching and learning, enabling him to apply this into 
the classroom environment and have a positive impact on students, 
the staff team and himself.  

 
 
Members of the teaching teams have high expectations of what students can achieve, 
reflected in their achievement of destinations after College. This was noted by 
inspectors during the Ofsted visit in September 2017: “Leaders have generated a 
positive culture across the college to create and promote ambitious opportunities for 
learners, for example to use public transport, and to get out-and-about in the 
community.” Moderation of each student’s Independent Learning Plan (ILP) at termly 
intervals ensures that the level of challenge is appropriate. Students and 
parents/carers contribute their hopes and aspirations annually at review meetings. As 
a result, each student has a planned and meaningful destination. 
 
Students are supported to develop generalised and applied maths and English skills 
and other areas relevant to mitigating students’ barriers to learning in the four main 
curriculum pathways: employment, independent/supported living, community inclusion 
and health and wellbeing. 
 
Teaching staff have a strong understanding of students’ starting points, their support 
needs and how to mitigate the related barriers to learning. Strategies such as those 
approaches specific to challenging behaviour, autism and mental health needs are 
deployed highly effectively to enable students to engage in age-appropriate sessions 
linked to their areas of interest and destinations. Student surveys and destinations 
positively support this. 
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The revised evidence portfolio base has been embedded well. This has provided 
students, teaching staff, parents and stakeholders with a detailed picture of all the 
progress being made by students, relevant to their starting points. As a result, it has 
been easier for students to show their outstanding progress. Review of planning 
documentation, as part of the observation process, has shown that staff ensure the 
level of challenge for students is appropriate by taking into account previous 
attainment, then setting or re-pitching targets as a result. 
 
The principles of the College’s marking and feedback policy have also been embedded 
well across the College. Students are supported to understand what the focus of their 
session is and are supported to recognise achievements when they arise. Where 
appropriate, students are supported to reflect to identify accomplishments and their 
own development points. This supports outstanding progress from students because 
they are aware of what they need to do to improve. 
 
Observations from the summer term show that teaching staff embedded learning 
relevant to British Values and opportunities for students’ SMSC development. In the 
autumn term, observation identified that cultural development was the least frequently 
embedded area of SMSC development, because of the difficulty in making other 
cultures and religion relevant to students with complex SEND profiles. Subsequently, 
teaching teams have focussed areas of the tutorial programme in supporting students 
to access local faith groups and places of worship. This has supported students to 
develop a better understanding and awareness of other cultures and faiths, especially 
within their local community. 
 
Improvements to core skills setting and tracking has resulted in better integration of 
targets across sessions. This has allowed curriculum and therapy teams to work more 
closely to align their targets to provide holistic support and challenge for students. As 
a result, students are making excellent progress in English and maths, applying skills 
more consistently across different contexts with decreasing levels of support. The 
simplification of the process has given support staff greater confidence to challenge 
students to develop these skills in a range of contexts. This is most noticeable during 
amber and red days, when students are exhibiting some forms of challenging 
behaviours, but staff are still able to work on skills development, even if the main 
session target requires a significant re-pitch. 
 
Areas for future development 
 

 Extend the outstanding work in creating digital resources for students, by 
enabling them to monitor and steer their own learning from the OHC digital 
platform (Contour). 

 
 
Personal Development, Behaviour and Welfare Grade: 1 

 
The most recent student survey (run in the summer term 2018) shows that students 
enjoy their learning and that they engage, progress and develop their confidence when 
attending our programmes. 
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The complex profile of SEND students e.g. significant medical issues/previously 
confined living due to mental health and/or behaviour challenges requires us to be 
highly flexible and bespoke in delivery of programmes. In spite of this, attendance 
remains consistently above 86%. Each student’s attendance is monitored and if a 
student’s attendance drops, this is managed by a multi-disciplinary strategy approach 
with positive impact on learning, which can be evidenced through case studies.    
 
Students make an outstanding contribution to the College and wider community. 
Student voice is differentiated and strongly embedded into individual study. Student 
council representatives regularly meet onsite and are engaged in cross-site 
collaboration projects, as well as being active members of the local borough advocacy 
boards. The College’s ‘You said, We did’ approach to responding to student feedback 
evidences student generated improvements. 
 
Students improve their communication skills exceptionally well. Those with significant 
needs learn to use specialist equipment such as eye gaze/switches and digital 
resources designed by our own students, supported by our Digital School. These skills 
are developed through a multidisciplinary team approach, and are supported to be 
transferrable into life after College. Because of this, students have become more 
independent e.g. sending emails, making requests in a variety of settings, controlling 
appliances in their environment, and accessing the web for shopping etc.  
 
The College has robust anti-bullying and positive behaviour policies. The curriculum 
includes e-safety, including cyber bullying, and this is reinforced regularly through work 
in the community, individual tutorials and group sessions. As a result, there have been 
no incidents of bullying, including homophobic and cyber bullying. Staff develop 
students’ Spiritual, Moral, Social and Cultural understanding across the curriculum and 
the utilisation of this is evident in learning walks and lesson observations. Students 
are more aware of the world around them and how fundamental British Values relate 
to it. Consequently they show tolerance of faiths, cultures and beliefs. 
 
Behaviour incidents are recorded for analysis to support and improve learning 
behaviours. Staff are experts in identifying the individual triggers that can affect each 
student’s behaviour. They employ strategies effectively to minimise the level of 
challenge. Students take great pride in their learning and show case their work in a 
variety of ways, including Contour digital portfolio and Sharespace. Coordinated 
support reduces students’ levels of anxiety and improves behaviour and students’ 
ability to concentrate on learning. Consequently, the numbers of incidents have 
decreased from 132 in the autumn term to 49 in the summer term.  
 
The culture of mutual respect and continuous learning is well established and can 
clearly be seen through the positive relationships between staff and students and 
attitude to personalised behaviour support strategies. The impact of this is evident, as 
students are positively interacting with their local community, including work 
placements, local colleges and wellbeing providers. Students are supported to attend 
local FE/adult colleges and access to the College network of over 80 employers and 
community groups provides students with experiences relevant to their future 
destinations. 
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Students on the Building Skills for Independence programme have challenging and 
realistic plans for their next steps that relate to their interests. Impartial careers advice 
and guidance is in place and students are offered a work taster programme. The 
impact of this is that 51% of students progressed into work post-College, 22% 
progressed into independent living, 3% progressed to further education and 24% 
progressed to independently accessing community programmes. 
 
Work placement attendance on Workstart courses is excellent with 1:1 Job Coach 
assessment and work diaries showing strong progression in the acquisition of 
employability skills and further development of functional skills in the workplace. As a 
result of this, 89% of students overcame significant barriers and progressed into work, 
with 11% progressing to further education.  
 
Students develop very good personal safety skills. They feel safe and are accessing 
their local community safely and with more independence, gaining skills and 
confidence to access facilities and transport in their local community. Students learn 
personal emergency strategies to ensure that they keep calm and know how to seek 
help if a difficult situation arises. 
 
Data gathered by facilitated discussions and accessible by an online survey created 
by the Digital Learning team reflects that students feel safe in College and use the 
range of accessible information to learn who to talk to, as well as their class tutor. 
 
Students have access to a wide range of health and wellbeing programmes, such as 
the gym, horse riding, hydrotherapy, cycling, swimming and golf. Local facilities are 
frequently used to ensure post-College sustainability and familiarity for students. 
 
Students develop their personal care and hygiene knowledge. This often results in 
students initiating or managing their own personal care routines in preparation for 
independent living post-College.  
 
 
Areas for future development 
 

 Implement a Student Voice Evaluation scheme to gain more qualitative data as 
a tool for analysis in conjunction with the Teachers Evaluation Scheme data 

 

 Continue to develop the IAG tutorial programme to ensure continued outcomes 
for our students to move on to opportunities within work, volunteering, 
supported living schemes and community schemes. Establish a short 
residential learning experience with expert partners as part of our study 
programme offer. 

 

 Each centre to have a student safeguarding ambassador and receive the 
appropriate support and guidance 
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Outcomes Grade 1 
 
The majority of students make excellent progress from their starting points. This is due 
to highly differentiated teaching and learning with targets that stretch and challenge. 
Students’ targets are clearly linked to their EHCP long-term goals and the College 
works proactively to ensure this includes life-changing destinations. 
 
The College bespokes and matches individual student aspirations to curriculum and 
where appropriate offers accreditation to evidence achievement. 
 
95% of BSI students achieved specific qualification units or awards linked to their 
individual learning programmes that prepared them for the next stage in life such as 
employment and/or independent living. The impact has been significant with 51% 
progressing to work, 24% progressing to community based programmes, 21% 
increasing their independent skills and/or moving to independent living and 4% 
progressing to Carshalton College. Curriculum improvements and partnership work 
have helped to increase progress to work from 47% during 2016-17 to 51% in 2018-
19. 
 
In 2017-18 BSI students made excellent progress in all 4 study programmes. 96% of 
students achieved targets clearly linking to EHCP outcomes. This is consistent over a 
three year period. 
 
Within Workstart programmes, there is good progress for students gaining accredited 
qualifications in employability skills, with 100% completing relevant awards to support 
their evidence for getting jobs. Students continued to develop their functional skills 
demonstrated through in-house progress assessments with some overcoming 
significant barriers to pass their functional skills examinations. 
 
100% of students in Workstart successfully completed work placements during their 
course, resulting in a positive impact on sustainability after leaving College, 65% of 
students secured work as a destination after College. 
 
Attendance data and TES monitoring is showing that students are well motivated and 
effectively supported in sessions to enable them to make excellent progress. During 
an end of year survey 98% of students said they were doing well at College. 
Attendance of BSI students is effectively monitored and the impact of this is overall 
attendance of 86% with 98% retention. All non-attendances are managed with 
parents/carers and local authorities. 
 
Observers noted that within sessions, students are clear on targets and are identifying 
achievements and progress made in sessions. Observers also note that within BSI 
classes, SLD and PMLD students are being supported to recognise next steps and 
further challenges that will help stretch targets which is supporting progress. 
 
For BSI/Workstart students who are accessing accredited qualifications that are 
meaningful, relevant to EHCPs and supporting life goals, there is strong evidence of 
progress and attainment of key goals and targets. For example 65% of students on 
Workstart secure work after they leave College and 21% progress to education. 
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Students continue to access tailored information, advice and guidance within College 
to support individual outcomes. The additional year three (leavers) transition reviews 
introduced have had a positive impact on the quality of students’ planned transitions 
into destinations.  
 
Within termly targets, students on BSI courses are making consistent and incremental 
progress across term. 96% achieved key targets and transferred these skills into new 
environments. There are good termly progression trends in reductions in support and 
choice making skills. 
 
There are no significant gaps in how students with more complex needs at AEC 1-3 
+10 achieve in comparison with students at higher Entry 2 EDI. Tracking shows no 
gaps in progression being made across centres. 
 
Areas for future development 
 

 Capture holistic value added data to more effectively evidence impact and 
progress to students themselves and families. 

 

 Further develop the vocational curriculum offer and partnerships to further 
improve range of outcomes. 

 
 
Improvements since the last inspection 

 
Improve the use of learning support with teaching and learning activities so that every 
student benefits fully (completed). 
 
CPD programmes have been enhanced to ensure support staff are clear about 
students’ targets, skills needed in sessions and the different types of support that can 
help students to progress. There has been a successful programme to train Learning 
Support Assistants to become Therapy and Behaviour Assistants. This is being further 
enhanced by the apprenticeship programme. The impact of this is evidenced through 
SLT monthly monitoring meetings and OLT/learning walks. 
 
Quicken the pace of making the electronic tracking system fully functional to allow 
timelier recording of students’ progress and achievements. 
 
This has been achieved with the introduction of a bespoke ILP and Core Skills tracking 
system together with the integration of a digital portfolio, which was developed in 
collaboration with students.    
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APPENDIX 1: CASE STUDIES 
 
Student name: Robert 
Centre: Lomond House 

  

  
 
Greatest achievement from studying at Orchard Hill College: 
Successfully securing paid employment at Lambeth Disability Forum, contributing to 
the Disability Forum Newsletter and securing a place on an Arts and media course at 
Lambeth FE College. 
 
When Robert first started college: 
Robert found social situations very difficult, displaying anxieties and withdrawing 
from sessions, he was unable to use public transport at this time. 
 
Robert would refuse to attend unfamiliar places that were busy or noisy, requesting 
to return to College. 
 
Robert would not respond to interactions from unfamiliar people and would only 
communicate in an animated voice.  
 
How has Robert achieved this? 
Robert has made significant progress in developing his communication and social 
skills, he is now able to hold appropriate conversations with others both familiar and 
unfamiliar to him. Robert will now initiate interactions with his peers, making a new 
circle of friends with whom he can socialise after College. Robert’s parents reiterated 
in his final EHCP review that he is now willing to engage and converse with them at 
an age-appropriate level instead of retreating to his bedroom or using an animated 
voice. 
 
Robert also joined a newsletter writing group to develop his literacy and IT skills, 
firstly in College, then externally with Lambeth Disability Forum. Robert was able to 
create/edit their magazine and positively contribute to the meetings. During this time 
Robert demonstrated that he was an integral part of their working team and they 
offered him paid employment during the half term breaks. 
 
Robert has also made significant progress in developing his numeracy and literacy 
skills, supported through a work placement at the RECO shop in Lambeth College. 
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Some of Robert’s tasks included rotating stock, stock taking, serving customers, 
using the till, calculating totals and how much profit was earned for that day. This has  
helped Robert to familiarise himself with staff, students and the environment at 
Lambeth College to prepare for his vocational access course in creative arts and 
media at Entry Level 3 starting in September 2018. 
 
Robert also participated in a travel training programme run by Southwark Council, 
increasing his confidence and reducing the support he needed to travel on all modes 
of transport. Robert is now able to attend community facilities in a group with distant 
support and transition to new environments whilst managing anxieties. 
 
The three year course at OHC has been successful in supporting Robert to continue 
his education and gain paid employment.  
 
15 weeks since leaving College 
 
Robert’s mother commented: 
 
Robert has now successfully transitioned to Lambeth College, he attends four days a 
week participating on the creative Arts and Media course. The course also 
incorporates literacy, numeracy and has a drama element attached to it which 
Robert is particularly fond of. 
 
During the summer and October break, Robert attended his paid employment at 
Lambeth Disability Forum helping to create and edit the magazine. Robert will 
continue this in the Christmas break. They are also looking at extending this to one 
day during the week but this is currently in the negotiation stage. 
 
Robert is now willing to experience and visit new places, tolerating a family holiday to 
Florida, which he enjoyed.  
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Student name: Ben  
Centre: Beaconsfield 
Academic year: 2 
 
Greatest achievement from studying at Orchard Hill 
College 
Progressing into a range of vocational programmes at 
Nightingale Vocational Centre and the Digital School. 
 
When Ben first started College 
Ben initially found accessing College very difficult. He often 
did not want to attend and found his classmates and the 
courses difficult to access. He would often challenge and not attend. 
 
How has Ben achieved this? 
Staff have worked with Ben on communication so he can communicate his anxieties, 
and on developing a personalised learning programme that motivates him in different 
environments. Ben’s progress has been significant. 
 
Supporting his aspirations to better use his computer and gaming skills, Ben has 
progressed to OHC’s Digital School where he is working with the team on developing 
a digital newsletter and podcast for the College, alongside completing a vocational 
taster course. He is also using his computing skills which he has been able to 
transfer into his work placement as a receptionist at Beaconsfield. He is hoping to 
progress next term to working at Home Farm Trust reception in New Malden. 
  
During the term, Ben has also started to successfully access a vocational course in 
Horticulture at Tom’s Farm in OHC’s Nightingale Vocational Centre. Again, the 
progress has been significant: he has shown real aptitude to work with all the 
animals and complete daily work routines and tasks. He is on track to achieve his 
first units in this award by December. 
 
Ben has also made good progress in his living and home programme. He is working 
on a transition home living programme and would like in the future to explore respite 
and part supported living opportunities. He has already successfully accessed 
YMCA’s health and wellbeing programme in Ham and he is exploring Home Farm 
Trust circle of support leisure group to support him when he leaves College. 
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Student name: Lauren  
Centre: Beaconsfield  
Academic year: Year 3  
 
Greatest achievement from studying at Orchard Hill College 
Progressing into local voluntary charity scheme and progressing 
to horticultural enterprise at Stud Farm Nursery. 
 
When Lauren first started College 
On joining OHC, Lauren found it very difficult to work with staff and students and 
became very anxious when working with others. This often meant she could not 
access a class and found learning very hard. She felt very demotivated and wasn’t 
interested in looking at things in the community or work. 
 
How has Lauren achieved this? 
Since that time, Lauren has made massive progress. She has learnt to follow 
transition routines that give her confidence with others and has developed her 
communication skills so she can express herself in a safe way. Working with her 
teachers and support staff, she has also taken a real interest in developing her skills 
around being independent in the community and developing work skills for the future. 
This has led her to be able to travel with much greater independence, feel confident 
around people, access key areas of the community and explore work and voluntary 
opportunities she would like to pursue in her future life. 
 
During her time on the course, she has completed most of her home and community 
programmes. She is on track to complete her Ascentis maths and English course 
and has made significant progress in pursuing community and work goals. Lauren 
completed an administrative assistant role at The Eco Centre in New Malden and 
used these skills to progress into local charity work, serving in the MIND shop at 
Twickenham and gaining experience at the Trussell Trust Food Bank in New 
Malden. 
 
She has taken a real interest in horticulture and from October has linked with Stud 
Farm (Kingston’s horticulture social enterprise). She is expected to join them on 
leaving in July.  
 
Lauren has often spoken about the need for her to access a social community group 
and activities locally once she leaves College. She is working towards achieving this 
by linking with True Access (a Richmond circle of support group) and Home Farm 
Trust day social community programmes 2 days a week. Her progress on this has 
been significant and she feels a lot more confident and happier about the future. 
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Student name: Nathan 
Centre: Beaconsfield   
Left: September 2018 
 
Greatest achievement from studying at Orchard Hill College 
Becoming an active member of the local exercises to music at the YMCA Hawker 
centre. 
 
When Nathan first started at College 
On joining College, Nathan found it difficult to work with other people in his class and 
would often not attend. He found going into the community very difficult and was not 
able to access the things in his local community. 
 
How has Nathan achieved this? 
Since joining OHC, Nathan and the staff have worked hard on developing his skills to 
communicate and interact with each other safely, whilst exploring the skills and 
activities that engage and motivate him. Significant progress has been made on this, 
resulting in him now being able to join a group and access group classroom activities 
safely and follow a personalised home living and work-related learning skills-based 
programme. Highlights included him being able to complete all units of a home and 
community course, alongside completing vocational catering and Ascentis numeracy 
and literacy awards. 
 
Building on these course achievements, Nathan worked hard on transitioning into the 
community by becoming more confident to communicate, safely interact and use his 
skills within community schemes. His progress has been outstanding. He was able in 
his final year to link and sustain his place within YMCA’s health and wellbeing 
programme scheme in Ham, access Kingston’s Home Farm Trust music and drama 
course, and EnhanceAble’s circle of support group for adults. He also took big steps 
in preparing to be more independent in his future life by completing a travel and 
managed independence community programme that allowed him to be more 
independent within the home and ready to access a future respite scheme. 
 
15 weeks since leaving College 
On leaving Orchard Hill College, Nathan and the local authority initially found it 
difficult to support him as the staff and other agencies were very cautious about 
offering opportunities to such a challenging student. However, staff at Beaconsfield 
successfully worked with educational and care staff at Wandsworth and Nathan is 
now on the road to achieving his key outcome targets. He has progressed to Baked 
Bean Drama Group, is sustaining his placement at YMCA’s health and wellbeing 
programme and will be starting at EnhanceAble’s adult programme in November, 
where he will be accessing a digital and work-related programme as well as 
volunteering in the kitchens. 
 
He will also attend OHC on a Friday, so that teaching staff can support local 
Personal Assistants to feel confident with him. He is looking in the New Year to 
transfer to Platform 1, a catering enterprise in Wandsworth. 
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APPENDIX 2: OHC APPRENTICESHIPS SAR 
 
Background 
 
The Apprenticeship programmes were first piloted by Orchard Hill College in 2016 with 
3 apprentices undertaking Intermediate Level 2 Customer Service Apprenticeships. 
These were unfunded and were targeted at those who had been NEET or had SEND. 
Two completed the programme successfully and have secured full time positions at 
the College. The third apprentice left for personal reasons. 
 
The College was successful in the first round of bidding for the RoATP and began to 
plan programmes that would stretch and challenge apprentices in the first instance in 
the College and the Trust and after then extend to other organisations. Akin to this 
was the transition to standards for Healthcare. An experienced apprenticeship 
manager with experience in assessing and verifying Healthcare, Customer Service 
and Supporting Learning and Teaching was appointed in October 2017. The 
programmes started in  April 2018. 
 
Following a needs analysis the following programmes were launched: 

 Supporting Teaching and Learning 

 Healthcare Support Worker 
 
Current numbers on programme (October 2018) 
 
Advanced Apprenticeship Senior Healthcare Support 8 

Intermediate Level 2 Supporting Teaching and Learning 4 
Advanced Level 3 Specialist Support in Teaching and Learning 14 

 
Advanced Level 3 Senior Healthcare Support Worker 
 
The Advanced Level 3 Senior Healthcare Support Worker is a new Apprenticeship 
standard (and qualification) which was launched in 2018. Due to this being a new 
standard, there is no current national data for achievement rates, so for the purpose 
of this self-assessment report, achievement rates of 66.2% in Health and Social Care 
will be taken as a benchmark to compare achievement rates in 2019 for Orchard Hill 
College. However, the College is more ambitious than this and the performance 
indicator for all programmes is 80% for completion of the apprenticeship standard. 
 
Advanced Level 3 Specialist Support for Teaching and Learning in Schools and Level 
2 Intermediate Supporting Teaching and Learning in Schools 
 
The current national data, the achievement rate for Advanced Level 3 Specialist 
Support for Teaching and Learning in Schools is 76% compared with 78% for Level 2 
Intermediate Supporting Teaching and Learning in Schools. This data will be taken as 
a benchmark in which to compare apprenticeship achievement rates for Supporting 
Teaching and Learning in Schools at Orchard Hill College, as well as the College’s 
performance indicator of 80%. 
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Employers 
 
Orchard Hill College 
 
Out of the 7 candidates at the College, 4 candidates (57%) are undertaking Level 3 
Senior Healthcare Support Apprenticeship standards and 3 (43%) STLS. Out of the 3 
STLS, 2 candidates are undertaking Level 3 Specialist Support for Teaching and 
Learning in Schools (STLS) Apprenticeship frameworks and 1 candidate at Level 2. 
 
Orchard Hill College Academy Trust 
 
Out of the 19 at the Academy Trust schools, 4 are undertaking Level 3 Senior 
Healthcare Support Apprenticeship standards (21%) and 15 (79%) are undertaking 
Specialist Support for Teaching and Learning in Schools (STLS) Apprenticeship 
frameworks. Out of the 15 STLS candidates, 3 apprentices (20%) are undertaking 
Level 2 STLS and 12 (80%) are undertaking Level 3 STLS. 
 
 College Sites – 7  Academy Trust Sites- 19 
 
VPC and Bedzed: 3 (1 Health, 2 STLS)  
 

 
Bedelsford: 8 (4 Health, 4 STLS) 
 

Beaconsfield: 2 (1 Health, 1 STLS) 
 

Carew Academy: 8 STLS 
 

Wyvern: 2 (Health) 
 

YPA : 3 STLS 

 
Programme Delivery 
 
The programmes are delivered by an experienced tutor who has much experience in 
the apprenticeships offered. Experts including nursing and therapy practitioners and 
those with extensive SEND experience augment the delivery. Evidence is collated 
using OneFile with standardisation meetings held on a regular basis. 
 
The College has worked well with employers to tailor the apprenticeship programmes 
to meet employers’ specific needs and workforce requirements, particularly as all 
apprentices are working with pupils/students with SEND and there are few 
programmes that offer the specific bespoke training for the cohorts of students which 
include PMLD, MLD and SEMH. 
 
The tutor uses online systems well to complete learning tasks, track and monitor 
progress, set tasks and targets, mark submitted work and provide effective feedback 
on how apprentices can improve their standard of work. 
 
Apprentices feel safe in their workplace and have a good understanding of how to 
report any concerns. Effective checks on apprentices’ safety and wellbeing are 
undertaken when they visit in the workplace. The delivery includes a high focus on 
safeguarding as well as Prevent. 
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Functional Skills 
 
All candidates are supported with Functional Skills development and take an initial/ 
diagnostic assessment and skills scan assessment before undertaking their chosen 
Apprenticeship programme. 15 candidates (57%) on programme are required to 
achieve their Functional Skills English, 13 (50%) need to achieve their maths and 14 
(53%) are required to achieve their Functional Skills ICT qualifications. 
 
Functional Skills % of candidates who do not have functional skills 
English 57% 
Maths 50% 

ICT 53% 
 
Progress to Date 
 
The majority of candidates are on track to achieve a timely achievement in their 
respective Apprenticeship programmes. 6 out of 26 (23%) are behind progress and 
require extra one-to-one support to catch-up to ensure sustained progress. Bespoke 
support packages are in place for these candidates. 
 
Feedback from candidates and employers 
 
Feedback from candidates and employers is extremely positive. Apprentices enjoy the 
learning and the impact that they can make in their work environment. 
 
One of the Healthcare Support candidates (based in OHC Wyvern) has progressed 
from a Learning Support Assistant to a Healthcare Learning Assistant, whilst being on 
the Senior Healthcare Support Apprenticeship programme. 
 
Feedback from candidates: 
 
Yes, once I am signed off, I can continue independently the PEG-feeding with the 
learner. As a consequence, my knowledge and routine will be developing in that new 
area. 
 
As I am learning more details about working with SEN children, I have learnt one thing: 
that every child is different and they should be treated differently to help them to get 
the best possible outcomes. As all the children learn in different ways, it is important 
to make every lesson as multi-sensory as possible. Students with learning disabilities 
might have difficulty in one area, while they might excel in another. For example, I use 
visual and auditory/sensory cues. I create opportunities for tactile experiences.  
Sometimes I use physical cues, such as a light touch, when a student might get 
distracted. I get creative with my lesson plans, and I give them chances to use their 
imaginations or try something new. I have learnt that children’s and parents’/carers’ 
opinions are very important. I always make sure that children get chance to express 
their feelings/opinions and at the end of day I always share the moments (wow/ sad/ 
tiring moments) which I have spent with children with their parents/carers.  I am getting 
more confident day by day. 
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Feedback from employers: 
 
I am pleased with the progress [candidate] has made so far. He is focused and clear 
with regard to optional modules and how they will support him within his role 
 
I am pleased with the progress [candidate] has made so far. I am glad to see that he 
has pointed out areas for his own development. The school is keen to support with 
this. 
 
Quality Assurance 
 
The Director of the Training School monitors the quality of the programmes which are 
at least good or better. Timely reviews are carried out with employees and both the 
candidate and employer voice are paramount in ensuring quality of experience and 
development for all. Observations of the teaching, learning and assessment are 
positive: “Excellent subject knowledge and checking of learners’ understanding” 
 
Strengths 
 

 Apprenticeships are planned and managed well to meet all aspects of the 
framework/standard and meet the needs of employers, whilst also ensuring 
that apprentices can swiftly take on more responsibility in the workplace. 
Employers ensure that learners receive the agreed ‘off the job’ training for 
group training & remote learning. Retention is currently at 100%. 
 
Orchard Hill staff engage well with employers which enables candidates to 
feel supported through industry experts and mentors (teacher/lecturers) who 
provide additional training and feedback through Progress Reviews, Personal 
Development Plans/Appraisals. 
 

 All learners state that the training is relevant to their job role, provided through 
an individualised programme. This helps candidates feel well prepared for 
functional skills and end point assessments. 

 
Areas for Development 
 

 More detailed employer feedback to ascertain the specific skills that candidates 
are improving on in their job role so that candidates have a stronger awareness 
of the improvements they are making and where they need to improve further. 
 

 Some learners are behind expected progress and need extra time ‘off the job’ 
in order to complete their assignments and upload their assessment evidence 
to their OneFile portfolios. 
 

 A detailed impact assessment framework to be put in place, to ensure that the 
added value of upskilling staff is captured and areas for further development 
identified. 
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